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Their Role As Advocates

Most often when families contact the Area Board they feel as though that they are in a battle with
their school district, regional centers, mental health or other services agencies. |[EP meetings
can become adversarial when parents feel they do not have a voice, are incompetent, and
unable to help their own child. Typically these feelings develop when there is a breakdown in
communication be the parents and professional staff. Professional staff often forget how
uncomfortable most parents feel in a formal meetings with professionals. Parents often feel they
are ‘just the parents' compared to the professionals. Families are fearful and come to IEP, PP,
meetings feeling that they won't get what they want and that the district staff isnt telling them
everything. Michael and Lynne have a strong belief that their role as advocates is not to be
seen as adversarial to the 1EP, and or IPP process. In fact, they believe their role as
effective advocates is to assist in establishing collaboration and providing the team with
positive facilitation for families and school district staff. As advocates Michael and Lynne's
approach is to meet with families in their office, to help parents focus on what the issues are
and solutions for resolving those concems. They feel that it is not their job to speak for
families but, in fact assist them in speaking on behalf of their child. To this end, Michael and
Lynne spend a great deal of time assisting families in understanding the IEP, or IPP
process. They discuss the needs of the child, what the evaluations mean, looking at
appropriate goals and objectives, what would be appropriate supports and services, and finally
placement options for their child_

Speaker's Biographies
Michael Rosenberg is Executive Director of Developmental Disabilities Area Board ll.

The Area Board provides advocacy services for more than 1.6 million people, training
opportuntties to the community, and represents parents who have children in special education
as well as families and adults served by the regional center system. Michael has helped
countless numbers of families achieve success by being an advocate, negotiator as
well as lecturing in the areas of education, community and family support, and
legislation. "Mr. Resenberg has spent more than two d°cades assisting families in
identifying and assuring appropriate services for children and adults.

Lynne Castellucci is an Advocate for Developmental Disabilities Area Board tH, focusing
on families with children in special education and individuals served through the regional center
systems. Lynne also provides parents and professional training and serves as a community
resource for families. Prior to working for the Area Board, Lynne worked with a national non-
profit parent support group. She started a chapter and provided seminars on ADHD parents
and professionals. Lynne also served as board president for Northern California's
Children's Therapy Center.



Advocacy: A Crucial Service

Advocacy should not be confused with lobbying. Lobbying,
as defined by the IRS, involves attempts to influence
legislation at the local, state, or federal level.

Advocacy covers a range of activities broad enough to include
just about everyone, in just about any kind of setting. Advocacy
means to speak up, to plead the case of another, or to
champion a cause. For nonprofit organizations, this means
speaking out on behalf of the people they serve, and asking
people to help in carrying out the organization's mission.
Examples of advocacy include: speaking out about the rights or
benefits to which someone is entitled; or taking action to ensure
that institutions work the way they should.

Lobbying always involves advocacy. But advocacy doesn't
always involve lobbying.



Federal
Definition

A4
A disability that
starts before the
age of 22 and
limitations in 3 of
the following
areas:

Look after yourself

Talk to and understand
other people

To learn and remember
new things

To get around

To live on your own

To manage your own
money

To make decisions

> Who we serve

State Definition

NV
A disability that
starts before the
age of 18 in 1 of
the following
areas:

Intellectual Disabilities
Epilepsy
(seizures)
Cerebral Palsy
Autism
Conditions
similar to
Intellectual Disabilities

<
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The Relationship between the
State Council and the Area Board:
What do Area Boards Do?

Area Boards on
Developmental Disabilities

There are 13 Area Boards in the
State of California. Area Boards
make sure that the rights of people
with developmental disabilities are
protected.

Things Area Boards do:

1. Protect and advocate for people’s
rights.

2. Provide education and training.
1. Help change or make new laws.

2. Help people work together in the
community.

3. Support self-advocacy.

4. Show and talk about new ways of
providing services and supports.




Dreams for Area Board 3

/ Vision Statement \

Individuals and their families
will live full inclusive lives
with assurance that
fundamental needs are met,
quality services provided and
rights championed, resulting
in lives rich in opportunity,

guided by their hopes and
their dreams.




/ Mission Statement\

Area Board advocates for the legal, civil
and service rights of individuals and their
families. We are representative of the
community, embracing and promoting the
principles and practices of inclusion. Area
Board 3 :

*Works to ensure the provision of quality
services by monitoring agencies and the
supports that people receive.

eAdvocates for, and facilitates systemic
change, by building partnerships with
organizations that support and share our
vision.

*Promotes, facilitates and supports self
advocacy in local communities.

*Provides direct advocacy to individuals
and families, empowering them through
representation and the development of
information and training opportunities.




Time Lines




Timelines for Assessment and IEP

Child Referred for Assessment
"Referral for assessment” means any written request for assessment to identify an individual

with exceptional needs made by a parent, teacher, or other service provider_

Within 15 calendar days district must give parent proposed assessment plan The proposed
assessment plan given to parents shall meet all the following requirements:

1. Beinlanguage easily understood by the general public.
Be provided in the primary language of the parent or other mode of communication

used by the parent, unless to do so is clearly not feasible.
- 3. Explain each type of assessment instrument to be administered, the purpose of the insfrument,

and the professional personnel responsible for the administration and interpretation of the

instrument.
Fully explain the facts which make an assessment necessary or desirable.

State that no educational placement will result from the assessment without the consent of
the parent.

o ob

Parent must give written consent to conduct assessment: Parent has 15 calendar days to amive at a

decision
Written parental consent shall be obtained before any assessment of the pupil is conducted unless the

public education agency prevails in a due process hearing relating to such assessment. The parent
shall have at least 15 days from the receipt of the proposed assessment plan to arive at a decision.
Assessment may begin immediately upon receipt of such consent.

Assessment completed and IEP developed within 60-calendar days of receipt of parent's
written consent for assessment

Itis expected that a pupil's IEP will be implemented immediately following the IEP meeting
An exception to this would be (1) when the meetings occur during the summer or a vacation period, or
(2) where there are circumstances which require a short delay (e.g., working out transportation
arrangements). However, there can be no undue delay in providing special education and related

services to the child.

An individualized education program shall be developed within a total ime not to exceed 60 days,
not counting days in July and August, from the date of receipt of the parent's written consent for
assessment, unless the parent agrees, in writing, to an extension. However, an individualized
education program shall be developed within 30 days after the commencement of the subsequent
reqular school year for each pupil for whom a referral has been made 20 days or less prior to the end of

the regular school year.



SPECIAL EDUCATION FLOW CHART

EXPRESSED CONCERN
BY ANY PERSON

Referral to Student Study Team

Referral to Special Education

Modification in General
Education

Modification in the General
Education Setting

1) Child has a documented and
identified disability condition.

2) Direct Referral

Assessment Plan with Parent
Rights and Procedural
Safeguards Presented and
Explained to Parents

]
]
1
[}
1
]
]
[}
3
........ -

15 Days for Parent to Sign and
Return Assessment Plan

Within
60
Days

Parent Notified of IEP Meeting

(at least 10 days prior to meeting)

l
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IEP Meeting Held and IEP
Developed

|

As Soon
As

Parent Consent to All or Portions
of IEP

Possible

ST

IEP Implemented

Within
15
Days




PROVISION OF ASSESSMENT PLAN

THE LAW

The District must provide a proposed written
assessment plan to a parent/guardian within

15 days of the referral for assessment not
counting days between the pupil's regular school
sessions or terms of days of school vacation in
excess of five school days. With school vacations
in excess of five school days, the 15-day time line
recommences on the date that the pupil's regular
school days reconvene. (Ed. Code, § 56321(a).)

Examples

If the District received a referral on June 3, 2006
{fourteen days before school ends}), then the
assessment plan must be developed by

August 28, 2006 (two days into the next school
year which begins August 28, 2006).

If the District receives a referral on

December 15, 2006 (Winter Break is
December 16, 2006 — January 1, 2007)

then the proposed assessment plan is due on
January 16, 2007. (Vacafions in excess of
five school days are excluded from the 15-day

time line.)
EXCEPTION NUMBER ONE
Parent may agree in writing to extend the 15-day
time line. (Ed. Code, § 56321(a}.)
EXCEPTION NUMBER TWO Example

If a referral is made 10 days or less prior to the
end of the regular school year, the assessment
plan shall be developed within 10 days after the
commencement of the regular school year.
(Assessment Plan must be developed by
September 7, 2006 for all referrals received
between June 7 - June 16, 2006.).

(Ed. Code, § 56321(a).)

if the District received a referral on June 9, 2006
(eight days before the last day of schoof which is
June 16, 2006), then the assessment plan must be
developed by September 7, 2006 (ten days after the
first day of school for the 2006-07 school year).

REFERRALS RECEIVED DURING SUMMER

June 17 — August 27, 2006

Assessment plan must be provided to
parent/guardian by September 12, 2006 (15 days
after start of school year on August 28, 2006).
(Ed. Code, § 56321(a).)

60 day Calendar days

10



Evaluations &
Assessments
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EVALUATION

1. The District will conduct an evaluation of any student who, because of disability, needs or is
believed to need special education or related services, prior to making an initial placement of the
student in regular or special education, and prior to any significant change in placement. 34
C.F.R. §104.35(a). '

2. Evaluation procedures will ensure that:

a. tests and other evaluation materials have been validated for the specific purpose for
which they are used and are administered by trained personnel in conformance with
the instructions provided by their producer;

b. tests and other evaluation materials include those tailored to assess specific areas of
educational need and not merely those designed to provide a general
intelligence quotient;

C. tests are selected and administered to ensure that, when the student has
impaired sensory, manual, or speaking skills, the test results accurately reflect
the student's aptitude, achievement, or whatever the test purports to measure, rather
than reflecting the student's impairment (except where the test is intended to
measure the impairment). 34 C.F.R. §104.35(b)

3. Ininterpreting evaluation data and in making decisions concerning placement and services, District

staff will:

a. draw upon information from a variety of sources, including aptitude and achievement
tests, teacher recommendations, physical condition, social or cultural background, and
adaptive behavior; and

b. ensure that information obtained from all such sources is documented and carefully

considered; 34 C.F.R. §104.35(c)

4. Decision conceming placement and services will be made by a group of persons, including persons
knowledgeable about the student, the meaning of the evaluation data, and the options for placement and
services. 34 C.F.R. § 104.35

5. Students who are provided special education and/or related services will be periodically
reevaluated. 34 C.F.R. § 104.35(d).

12



Sample Letter for Assessment

Your Address
Date
School District Name
Director of Special Education's Name Address

Dear Director of Special Education:
I am the parent of , whose date of birth is andwhoisa
studentinthe grade. was recently diagnosed with (ADHD,

entered school, teachers have

Depression, Leaming Disabilities, efc.) Since
been raising concems about (his) (her) academic performance and behavior. My child is not doing well in school

and may need special education services. | am therefore requesting a mult-
disciplinary team evaluation to determine if is eligible for special education
and or related services under both IDEA (including the IDEA “other health impaired” category) and Section 504, in

accordance with the U.S. Department of Education Policy memorandum dater September 15, 1991, plus the
public education regulations of this state. | hereby consent for an evaluation to determine why my child is not

successful in school

I fook forward to receiving an assessment plan within 15 days and to working with you to ensure a successful
education for

Sincerely,

Note: This is meart to be a sample which may of course need modification. Please re-type this kfter, always keep a copy of
wiitten comespondence to school, and enfer on your calendar when the 15 days is due. The 15 day period includes
weskends, most holdays, except off track time, major holiday, and summer vacation. Keep in mind the district has 60
days from the point you sign the assessment plan to complete evaluations and hokd an IEP meeting. Upon signing the
assessment plan include a statement requesting copies of all assessments 5 days prior to the IEP meeting.

13



Sample Letter To Request A New |EP Meeting

Your Address
Date
School District Name
Director of Special Education's Name
Address Education
{ am the parent of , whose date of birth is and who
is a student in the grade. has been in Special Education
| am concemed

(504 Accommodation Plan) since .
about (e.g. My child's: academic performance, behavioral issues, etc.) |

am therefore requesting the IEP team reconvene to discuss resolving these issues.

Optional: | am working with an advocate/attomey (name) and request the district coordinate a meeting date with their office- - -or
give specific dates you have amanged with their office. Make sure to follow-up with the district within a couple of days to

confirm a meeting date.

} look forward to meeting within the next thirty days to ensure a successful education for

Sincerely,

Note: This is intended to be a sample which may of course need modification. Please retype this

letter, and keep a copy for your records.

14



_ Signature of Parent/Guardian/Surrogate:

COUNTY SELPA
ASSESSMENT PLAN

¥

Date Parents Notified: ____ J )
Notified by: ' phone | mail | conference
Date received by Dismiet ______J /

he assesements Listed below mre recommendzy o help v individualize the educational necds of your child, Assexsment tools will be explained to you. Testog

271l be dooc i yoor chald”

s native hageage or other mans of communication uniess other provisioos arc necesswy and explained betow. The assessment may alxo
information provided by parcats, as well as 2 review of school Fecords, Your whitten

io cach catemory.

snclude observations, inrerviews, revicw of exi:ting ndependent assesswents,

consent is requited before asscssimcol Pleasc see the back of this sheet for 2 153t of sarmpl

Stodent Name:
Swudent Address:
Soeial Security #: Date of Rirth: Ape: Gender: 1 Male Grade:
/ ! O Female
Ethnie Background: English Migrant | Smwdent’s Joterpreter Scheol Information:
O Hispanic (500) Longuwsge Program: | HomeMNative Beeded: District of Residence:
D Afy.-Amer. (600) Learney O Ne Langunge: D NoDYes | Dismctof Serviec
D Whire (700) (ELL): O Yes | DEnglish Mome School:
DOber&code,___ | ONo D Yes D Other School of Arten
Pareot/Guardian Infermntion:
Pareot/Guardian Name(s). Home Pui ( Wk Ph¥( )
Address Gf different than above)
Ressoun(s) for 1hic sssessznent:
D A rcforal has bema ende to derermine if yonr child is eGgidle for special education scrvices.
O The required 3-year n-evalustion of your child's progress 3nd cligibility for speeial education scrvices is due.
D Other:
School persoape! will be involved in the
Arxeas of suspected disabilities: smplemeanaton/review of the assciament(s) and will be
collaboraging on the resulty of the assescment(s) findings:
D) Preacadcmic/Acadomie. Assesscs pro-feadiness skills, basic readiog, rading L Special Education Teachar
comprchension, mabertics, alkulaton, e hematics Feasoning, and Wrilleo cxprestion. 3 Genernl Education Teacker
O Ocker
O Copnhive Ability: Mcasires bow well av, individoal remetmbers what is scen and herd, D School Psycholopgist .
how well the informstina it used, aud bow effeetive be/she is at problem solving.  These O Special Education Teachor
mmmh)pdmnhchxﬁngnkwu:inbpﬂkﬁwho-wmmﬁndoin O Geperal Education Teacher
O Other:

chool. This may inclde intelliprace tens and/or Akernative measwes. if appropeiate,

‘1) Adaplive Behavior: Assesses kovel o io fopctioning and ind skilly
O Copmmnication: Measures the individwul's sbility 1o understand, rehite to and use haguage
and speech clearly and appropriately.

01 Speech & Langmage Specialist D school Psychologist
) Speial Bdecanion Teacher D General Education Teacher

D Other;

) Motor Development: Assesses Jevels of coordination in hrge and small pwscle sctivities
and/or viscal poreeptual skills,

O Special Bdncazion Teacher I School Psychalogist
D Geteral Bduration Tescher

D Odher;

O School Nure DI Sperial Education Teacher

[JHcahh: Asscsses educationally relcvast, beahb, developmeoul 30d incdical findiogs.
Hearing acd vision screening is required tor initial a8d 3- year re-cvaluations.

0 General Education Teacher
D Oeber.

TJ SociaVEmobomal: Asscxscs leve! of socul marurity, social/emotionnl sdjustncnt, snd

0 School Psychologist 1 Special Edveation Teacker
03 General Bdocanios Tesches

interpersonal skills.
0 Oeher:
O Pre-Vocational Vecational: ASSCSSSs €3fccr awaseness and/of prevocaziosal skills. O Special Education Teacher
3 General Edncation Teacher | Other: .

3 School Psychologist O Speceb & Lanpoage Specislist

D Review snd cousider any recrnt assesyments conducred, including a0y availoble

D Special Education Tcacher O School Nurse
D Gesera] Educatiop Teacher D) Other:

indcpendent asscsaments, sod any asscssmedt information the parens provides.
Other: 3 Scbool Psychologist
) Measure the impact of bearing Joss oo learning. D Speech & Language Specialist
O Mcaswe the impact of Vision Joss on lesming. €3 Special Education Teacher
D Behavioral igsucs which impede his or hx Jearping or that of others. 03 School Nurse
O Explam: [ General Education Teacher

] Orher:

PARENTAL CONSENT FOR

D 1 4o givg cohsent for my child i be assessed according (o this Assetstnent
Pran. [ anderstond the results of the assessraent(s) will be discussed with me
and | will be provided a copy of the asscssment report. 1 undersuad the
scsubts will be kept coofidential. § understaad oo changr in educational
wmvm-ilmdtﬁomth asscssment withoot my conscat. An
Indiviualized Education Program Team meeting will be scheduled.

R ASSESSMENT
[=] xg_gmuivcmmfnrmychildmbnmswdmdingwmcpmpmd
Asscssment Plan. 1usdastand no chasge in cducations! placemcnt/ program
will resnlt without my consent ] have 3 copy of my Pasent’s Rights

(Procedural Sxfeguards).

1 have 2 copy of my Parear’s Riphts (Procedural Safeguards).

Circle relationship 1o smdent, sign, and dare below.

If you have 20y question about this Asscsinent Plan, please call: Name/Pasition:
Locagion” . Telepbone Guclude arca code):

Form N August 2, 2004
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: | Prior to szerr:d for Axsmmcnr Consuftation ard Geneml Fducation Jmerventions by the
| Student Study- Tcampra::s. Jf interverdicns are mtcnoughmmzetyow cmld s needs in general
| education a special educaricrn assessmens plon will be develoved e

WIAT HAPPENS WHEN I SIGN THE ASSESSMENT PLAN FORM?

date .. : J

2. Student is assessed: by the school
psychologist, Special Ed; Teacher and:
others as needed. (1e Spctch ﬁlmplﬂ,
APE Specialist) S

3. A mecting is held with pzran(s) m
80 Over assessment rcsuhs on or: bcforc:'-:.

, date .-

4. If assessmeots show student nesds
special help, parent will be asked to ‘help
develop the IEP. This meeting will be
held on or before:

date

E. Student receives Special Educanon

Services.
S

6. A review mestng with parent is held
at sciool.

Cal

Your child can’t be assessed withcut your
permission. All assessments must be completed
and an Individualized Education Program (IEP)
developed within 50 days of the date the signed
agsessment form is reczived by the district, pot

- counting days of major school bolidays and

breaks betwe=n schoel sessions or terms.

The assessment normally takes 3-4 weeks. You
may be contacted regarding your child’s bealth
& developmental history, your concerns, and
other issues. '

You will be asked to come to school for a
meeting  You will find out bow your child did
on the assessment. A list of your chuld’s needs
should be developed at this meeting.

If your child ne=ds special help, an IEP will be
developed at this meeting or at a later mesting.
Your child cannot be placed n a special program
witbout your permission.

Your child may then receive help from Special
Education teachers and/or other speciaiists as
nesded.

After ycur child has been in a Special Education
program for one year, or sometmes soones, YOu
will be asked to come to a me=ting so you and
the Speciai Education teacher can review your
child’s progress.

1f you have any questions

Phone Number:

16



WHAT WILL THE REPORT(S) INCLUDE?

Although the particular components may vary, generally the assessment report(s) will include:

1. Background information, including developmental, health, and school history.

2. Summary and interpretation of actual test results.

3. Recommendations for educational needs.

4 Relevant behavior and relationship of observed behavior to student's academic and social
functioning.

5. For pupils with learning disabilities whether there is such a discrepancy between achievement -
and ability that it cannot be corrected without special education and related services.

6. A determination conceming the effects of environmental, cultural, or economic disadvantage,
where appropriate.

7. The need for specialized services, materials, and equipment for pupils with low incidence
disabilities.

8. Shouid always include student’s strengths and parent information.

ARE THERE ADDITIONAL COMPONENTS REQUIRED IN THE REPORT
DEPENDING ON THE SUSPECTED AREAS OF DISABILITY?

Yes. For example, additional components might include a vision report for the blind or visually impaired, a
current audiogram for students who are hard of hearing or deaf and a medical report for students who have

orthopedic impairments or traumatic brain injury. Often there are two categories which require additional
assessment by a school district and they are ED ( Emotional Disturbance) and OHI (Other Heaith Impaired).

HOW OFTEN WILL THESE ASSESSMENTS BE CONDUCTED?
A full evaluation must be completed prior to the student's initial enroliment in special education.
At least every 3 years a determination of what, if any, evaluation will be made of the students continued

eligibility for special education.

17



ACCOMMODATIONS PROCEDURES AND GOALS

The following assessment continuum is provided to outline
information that may be collected in the assessment/reassessment
process. The personnel who assess the pupil shall prepare written
reports regarding the results of each assessment.

STEPI- ENVIRONMENT VARIABLES
1. School Observation
a.  Demands the learning environment places upon the
child, including a description of cultural/ethnic
variables.
b.  Description of child's behavior, including modality,
strengths, and leaming strategies.
c¢.  Childteacher/peer interaction.
d.  Teacher style (individual differences in approaches to
the instructional task).
2. School History
a. Past education history, interventions, special services or
programs and results, test scores (no more
than two years old).
3. Interview with child, parent, and teacher
a. Leading to adjustment or modification of the regular
school program, referral to other regular
programs, alternatives  or  consultative
provisions.

STEP I -EDUCATION ASSESSMENT

1. Assessment of language and speech development.
Academic assessment math, reading, written language,
general knowledge.
Vocational/career assessment (as appropriate).
Assessment of social/affective functioning.
Assess language dominance, as appropriate.
Formal assessment of adaptive behavior, if applicable.

S0 AW
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OUME BRNESHS )
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(RELATED mrrumvss)
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L msossnovs )

IDEA*PAﬁT .B‘FINAL.. fiE‘GULAT.IONS’
CHILDREN WITH "ADD/ADHD"
{March 1999)

Adding ”ADD/ADHD" to the list of el;gn_ble
conditions under "OHI.” )
The definition of "child with a disability™ in the
Part B regulations has been amended to add
"attention deficit disorder™ (”ADD") and
"attention deficit hyperactivity disorder”

("ADHD”) to the list of conditions that could
render a child eligible for Part B services under .
y the "other health-impairment™ (™OHI") category.

‘Many children with ADD/ADBD have been eligible
under Part B - consistent with the Department's
long- standing policy related to serving these
children.

In 1991, the Department issved a memorandum
entitled "Clarification of Policy to Address the .
Needs of Children with [ADD] within General and/or
Special Education,” which was jointly signed by
the Assistant Secretaries of OCR, OESE, and OSERS-

The substance of the 1991 policy clarification was
" included.in the NPRM, and, specifically in Note 5 -
following §300.7 (definition of "child with a ’
disability"”} -- to ensure that school c -
* administrators, teachers, parents, and other

" ‘members of the general public would be fully aware
that some children with ADD/ADHD zare eligible -
under Part B. (Adding that interpretation to the
NPRM was consistent with.the Depzrtment's plan to’
include 211 major long-term policy interpretztions
_relzted to Part B in 2 single regulztory document, °
zlong with the new provisions acdeo by the IDER -
Emendments of 1997.)

The 1991 policy interpretation clarified that --

+ ALL CHILDREN WITH RDOD/ADHD CLERRLY RRE-NOT
ELIGIBLE under Part B o receive Specizl

19



egucation ang related services -- Jjust as all
children who have one-or more of the other
conditions listed under the "other health
impairment” category are not necessarily
eligible (e.q9., children with a heart
condition, asthma, diabetes, and rhewmatic
fever)."”

- TO BE ELIGIBLE UNDER PART B, ‘A CHILD WITH

ADD/ADHD
{as with all other children covered under this

part) must meet. 3 two-pronged test of
eligibility {(1.e.,

1. have a condition that meets one of the
disability categories listed under
§300.7, . and

. 2. need special education and related
services because of that disability).

CHILDREN WITH ADD/ABHD ARE A DIVERSE GROUP.
Some children with ADD/ADHD may be eligible
under other disability categories if they meet
the criteria for those disabilities, while
other children may not be eligible under Part
B, but might qualify under section 504 of the
Rehabllltatlon Act.

Department’'s 1991 policy memorancum not fully
implemented.

From the public comments received on the NPRM
related to ADD/ADHD (and the Department’s
experience in administering Part B), it is clear
that the 1991 policy is not being fully and
effectively implemented.

Ensuring that eligible children with ADD/ADED
receive Part B services, _
To ensure that each-child with ADD/ADHD who meets
the eligibility criteria under Part B recelves
special education- and related services in the same
timely manner -as other children with disabilities,
it-is important to

1. add "ADD/ADHD" to the list of conditions that
could render z child eligible under this part,

. end . .

2. eppropriately acddress {in Attechment 1 to the
final regulations) the large number of
.comments received on this topic.

éiarifyiﬂg "limited strength, vitality, or
alertness” under "OHI.”

The finzl regulations also clerify that the term
"limited strength,- vltallty, or zlertness” in the
cefinition of "ORI” (when zpplied to children with

EDD/RDHD) includes "a chilPfge 3@ightened zlertness
to environmental stimuli thzt results in limited

20



Eligibility Criteria - Emotionally Disturbed (ED)

The federal definition of Emotionally Disturbed requires that the individual exhibit one or more of the five criteria
listed below. Furthermore, the characteristics must meet three limiting criteria: it must exist over a long period
of time, to a marked degree and must adversely affect the individual's educational performance. Each of these

conditions as it relates to is discussed below.

1. An inability to learn which cannot be explained by intellectual, sensory or health factors.

Chad shows an ability to leam and has been capable of completing work and performing within academia as
evidenced by his average to above academic scores. Despite behavioral and conduct issues Chad's
achievement scores suggest he has continued to progress within his grade level despite his lack of effortin
completing assignments. He does not meet the criteria for this characteristic.

2. An inability to build or maintain satisfactery interpersonal relationships with peers and teachers.

Chad reports to have no difficulties making and keeping friends. Observations and teacher reports suggest
he interacts well with peers and although he often aligns himself and engages with peers of negative influences,
his interactions are appropriate and reflective of teenage interactions. He does not meet the criteria for this

characteristic.

3. Inappropriate types of behavior or feelings under normal circumstances.

Chad's overall behaviors reveal he often provides entertainment for his peers through attention seeking and
engaging in defiant behaviors. Self reports, teacher reports and observations suggest Chad is capable of adhering
to the rules of school/society if he so chooses to comply with the limitations of his environment. He does not

meet the criteria for this characteristic.

4. A general pervasive mood of unhappiness or depression.

Chad's mood/affect seems to be consistent with the events in his environment and/or the topic of conversation.
He presents as a fikable, happy young man who is capable of seeking enjoyment out of daily activities and
positive peer interactions. His mood does not seem erratic or inconsistent with events as they occur in his daily
life. And although there are reports of past depression/anxiety, it seems to have been more situational and ot
overt or detrimental to his daily functioning. He does not appear to meet this criteria.

5. A tendency to develop physical symptoms or fears associated with personal or school problems.

Based on observations and interview Chad's occasional avoidance of school is more likely related to his
reported fack of interest in school. His reactions to personal and school problems do not seem to be of organic
etymology, rather Chad chooses to miss school when he has the opportunity to not attend. He does not

appear to meet this characteristic.
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How much of a discrepancy must there be between a student'’s achievement and his or her
intellectual ability for discrepancy to be "severe"?

Topic: Eligibility

Case name: Welton v. Liberty 53 Sch. Dist.,(W.D. Mo. 2001).

Ruling: A U.S. District Court in Missouri backed an administrative hearing panel's determination thata
high school student was eligible for services only on the basis of a diagnosed leaming disability in the area of
written expression. The parents unsuccessfully argued the student had disabilities in reading and math that were

not addressed in his IEP.
What it means: (a)(2) requires that a student's discrepancy between achievement and intellectual ability be

"severe" in order to be eligible for special education on the basis of having an SLD. However, neither the IDEA
nor its regulations provide specific guidelines quantifying in any way the required degree of severity.

Summary: The court agreed with the district's determination that the student did not require special education
services in the areas of reading and mathematical calculation. It rejected the parents' position that a past
diagnosis of a reading disability justified current services. Testimony from the student's teachers indicated that he
generally performed well in reading classes and acfivities. Additionally, no teacher, other than a private tutor hired
by the parents, believed the student had a disability in math calculation. He received passing grades in both

algebra and geometry and subsequently progressed to algebra i class.

Although the court noted that objective testing results made the existence of a math-related disability a "closer
question" than the reading issue, it observed that such testing "was only part of the equation.” It found the
teachers' testimony as to the absence of any disability to be credible.

34 CFR_ § 300.541(a)(2) requires that a student's discrepancy be "severe"” in order
to be eligible for special education and related services on the basis of having an SLD.
However, neither the IDEA nor its regulations provide specific guidelines quantifying in
any way the required degree of severity—nor does the Department of Education in its
policy letters_ Thus, the determination of what constitutes a "severe" discrepancy is left to
the discretion of the states, provided any guidelines adopted are consistent with the
federal requirement for severity_ A guideline is open to challenge as inconsistent if it is
alleged to exclude students who should be considered eligible. For example, a state
requlatory standard of 50 percent discrepancy between expected and actual achievement
was  held not too stringent, but was interpreted as the functional equivalent of the federal
"severe” discrepancy standard and viewed as a qualitative rather than strictly quantitative
standard_ Board of Educ. of East Syracuse-Minoa Cent. Sch. Dist., 21 IDELR 1024 (SEA

N.Y. 1994).

Discrepancy "severe” Regulation 5§ CCR 3030-Eligibility Criteria

(A) When standardized tests are considered to be valid for a specific pupil, a severe discrepancy is demonstrated
by: first, converting into common standard scores, using a mean of 100 and standard deviation of 15, the achievement
test score and the ability test score to be compared; second, computing the difference between these common
standard scores; and third, comparing this computed difference to the standard criterion which is the product of 1.5
multiplied by the standard deviation of the distribution of computed differences of students taking these achievement
and ability tests. A computed difference which equals or exceeds this standard criterion, adjusted by one standard
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ermor of measurement, the adjustment not to exceed 4 common standard score points, indicates a severe: discrepancy
when such discrepancy is cormoborated by other assessment data which may include other tests, scales, instruments,

observations and work samples, as appropriate.
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How much between the student's achievement and his or
her intellectual ability for the discrepancy to be "severe"?

34 C.F.R. §300.541(a)(2) requires that a student's discrepancy be "severe” in
order to be eligible for special education and related services on the basis of
having an SLD. However, neither the IDEA nor its regulations provide specific
guidelines quantifying in any way the required degree of severity—nor does the
Department of Education in its policy letters. Thus, the determination of what
constitutes a "severe" discrepancy is left to the discretion of the states, provided
any guidelines adopted are consistent with the federal requirement for severity. A
quideline is open to challenge as inconsistent if it is alleged to exclude students
who should he considered eligible. For example, a state regulatory standard of 50
percent discrepancy between expected and actual achievement was held not too
stringent, but was interpreted as the functional equivalent of the federal "severe”
discrepancy standard and viewed as a qualitative rather than strictly quantitative
standard. Board of Educ. of East Syracuse-Minoa Cent. Sch. Dist., 21 IDELR 1024

(SEAN.Y. 1994).
On this matter, the Department of Education has stated that although an MDT

may use a numeric formula to determine severity, the MDT ultimately must be able to
override a purely mechanical application of the formula. Without such flexibility, a

Independent Educational Evaluations
What is an "independent educational evaluation"?

An independent educational evaluation (IEE) is an evaluation conducted by a
qualified examiner who is not employed by the school district or other public agency
responsible for the education of the student in question. 34 C.F.R. § 300.503(a)(3).
Parents have an automatic right to obtain an IEE at any time during their child's
education and to have the IEE considered by the school district in any decision
made with respect to providing an educational program for that student. 34
C.F.R. § 300.503(c). Because a student's educational program and placement are
premised upon the results of his or her evaluation, the right to obtain an |EE is
essential for parents who suspect that the district's evaluation has not discerned
the true nature of a student's disabilities and resulting needs. A frequent issue arising -
in connection with IEEs is when a parent may obtain an |EE at public expense and
when he or she must pay for it as a private expense. 34 C.F.R. § 300.503(b)
states the conditions under which a parent has a right to an IEE at public
expense.”
student may not receive the individualized evaluation that he or she is entitled to under the
IDEA_ Letter to Murphy, EHLR 213:216 (OSERS 1989). An example of how an MDT
must use an override when appropriate is found in Mt_ Diablo Unified School District,
1985-86 EHLR 507:193 (SEA Cal. 1985). In that case, a seventh grader was found to
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have an SLD even though he did not have the "at least 23-point discrepancy” between
his achievement and intelligence tests that the state regulations required for eligibility.
The student had established by persuasive evidence that he had an SLD in math
because his math skills were at a beginning fourth-grade level, despite remediation
efforts, and there was no credible evidence of fack of effort.
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Learning Processes: A Diagnostic Framework

Copyright ©1998 Martha Lewis Kentfield

Process

Definition

Tests Which Give Information

Written Lan®ua‘e
Skills

Ability to organize
and relate ideas in
written form.
Knowledge of writ-
ten language
mechanics skills.

* WIAT: Writing Composite

* Test of Written Lan®ua®e-Third Edition

* Test of Early Written Langua®e-Second Edition

(TEWL-2)

* WI-R, Achievement: Written Langua®e Sub-
tests

* OWLS: Written Expression Scale

Mathematics Skills

Ability to perform
arithmetic
computations and to
solve

problems involving
mathematical
concepts and
reasoning.

* WIAT: Mathematics Composite

* Key Math-Revised (1997 Norms)

* WI-R, Achievement: Mathematics Subtests

* K-TEA: Mathematics Composite (1997 Norms)
* WRAT-3: Arithmetic

Physical Health and Development

Visual Acuity

Keenness of vision

* Snellen Vision Screening
* Titmus Test

Auditory Acuity

Keenness of hearing

* Pure Tone Audiometric Screening
* Tympanometry

Health & Develop-
mental History

* Goldstein Childhood History Form (Revised)
* Health & Developmental Interview
* Neurodevelopmental Exam
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Learning Processes: A Diagnostic Framework
Copyright ©1998 Martha Lewis Kentfield

Process

Definition

Tests Which Give Information

Social and Emotional Adjustment

* Projective Drawing Tests

Self-Concept and
Relationships with * Apperception Tests (CAT, TAT, Roberts)
Others * Piers-Harns Children's Self-Concept Scale (updated norms)
* Sentence Completion Tests
* Rorschach Psychodiagnostc Test
* Milton Adolescent Personality Inventory
Social Maturity and * Woodcock-Johnson Scales of Indeperident Behavior-Revised
Approprateness o (SIB-R)
Behavior * Vineland Adaptive Behavior Scale
* Developmental Profile H

* Achenbach Child Behavior Checklist (CB CL/4-18)
* Achenbach 1991 Teacher's Report Form
* Conners Parent & Teacher Rating Scales-Re-

vised
* Behavior Evaluation Scale-2

Academic Skills and Achievement

and knowledge of manuscript
and/or, cursive alphabets.

Reading and Phonics Ability to decode unfamiliar * Wechsler Individual Achievement Test
Skills words, to recognize familiar (WIAT): Reading Composite
words, and to understand written || * Woodcock-Johnson, Revised-Tests of Achievemeat (\/J-R
material. ACH): Reading Subtests
* Kaufman Test of Educational Achievement (K-
TEA): Reading Composite (1997 Norms)
* Ekwall Reading Test
* Informal survey of phonics skills
Spelling Skills Ability to encode * WIAT: Spelling
words in written * K-TEA: Spelling (1997 Norms)
form. Use of spelling rules, visual || * Wide Range Achievement Test-3 (WRAT-3):
recall, and auditory analysis skills Spelling
in encoding words- * Test of Written Spelling-3
* Dictated Spelling Tasks
Handwriting Skalls Neatness, spatial organtzation, * WIAT: Written Expression

* Test of Written Language-Third Edition
(TOWL-3)

* Slingerland, Tests 1,2, 5,6

* Alphabet Writing Task

* Classroom Writing Samples
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Learning Processes: A Diagnostic Framework
Copyright ©1998 Martha Lewis Kentfield

Process

Definition

Tests Which Give Information

Receptive Nonverbal
Language

Ability to derive
meaning from
pictures, gestures, and
facial expressions,
and to interpret social
situations without
verbal clues.

* Wechsler: Picture Completion, Picture
Arrangement, Object Assembly

* Stanford-Binet: FE - Absurdities

* K-ABC: Gestalt Closure, Photo Series, Face
Recognition

* Observations of behavior

Expressive Nonverbal
Language

Ability to convey
meaning through
gestures, facial
expressions, and

* Goodenough-Harris Drawing Test
* Kinetic Family Drawing

* ITPA: Manual Expression

* Observations of behavior

drawings.
Auditory Skills
Auditory Ability to detect * Wepman Auditory Discrimination Test-2nd
Discrimination subtle likenesses Edition

and differences
between speech
sounds.

* Test of Auditory Perceptual Skills-Revised
(TAPS-R): Auditory Word Discrimination

* Goldman-Fristoe-Woodcock Test of Auditory
Discrimination

Auditory Analysis

Ability to break
words into syllables
and/or discrete
sound components.

* WI-R, Cognitive: Incomplete Words
* Slingerland: Test 7, Echolalia
* Auditory Analysis Task (plant = p-1-a-n-t)

Auditory Synthesis

Ability to combine

supplied sounds or

syllables into words
(sound blending).

* WJ-R, Cognitive: Sound Blending
* Mann-Suiter Sound Blending

Auditory Immediate
Memory

Ability to retain
information just
heard for a short
period of time (no
storage involved).

* Wechsler. Digit Span

* Stanford-Binet: FE-Memory for Sentences,
Memory for Digits

* K-ABC: Number Recall, Word Order

* WI-R, Cognitive: Memory for Sentences,
Memory for Words
Detroit Tests of Learning Aptitude-Third Edi-
tion (DTLA-3): Sentence Imitation, Word
Sequences, Story Sequences

* Wide Range Assessment of Memory and
Learning (WRAML): Verbal Scale
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Learning Processes: A Diagnostic Framework
Copyright ©1998 Martha Lewis Kentfield

Process

Definition

Tests Which Give Information

Visual Recent Memory

Ability to store and
recall recently seen
visual information.

* Slingerland: Tests 3, 5

* Ray-Osterrieth Complex Figure Drawing
(ROCF)

* Weekly spelling tests

* WRAML: Visual Learning, Visual Learning
Recall '

Visual Remote Memory

Ability to store and
recall visual
information seen
several months or
years earlier.

* Wechsler: Picture Completion, Object Assembly
* Achievement tests: word recognition, oral reading, spelling

Visual-Spatial
Orientation

Ability to perceive
spatial relationships
involving one's own
body and the
environment Ability
to organize and
mterpret spatial
relationships on a
two-dimensional
level as in copying,
writing or reading.

* Slingerland Tests: 1, 2

* Bender Visual-Motor Gestalt Test

* Jordan Left-Right Reversal Test-Revised

* Wechsler: Block Design

* Stanford-Binet: FE-Pattern Analysis

* Observations of written work, reading, and

behavior

Visual Scanning

Ability to investigate
visual material
in a systematic,
organized way.

* Slingerland: Tests 3,4, 8

* Motor Free Visual Perception Test-Revised
* Jordan Left-Right Reversal Test-Revised

* Observations of paragraph reading
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Visual Discrimination

Seeing the difference
between two similar objects

Clearly spacing words/problems
on a page.

Spatial Orientation

Loses materials. Late to
class. Difficulty with oral
reading. Unorganized
homework. Difficulty
judging time.

Provide more time for
assignments or shorten
them. Encourage silent
reading. Provide less
reading material and more
reading time. Provide help
in organization.

Expressive Language

Difficulty expressing
themselves. May sound
‘cynical”,

Provide opportunities for
written reports. Allow
-adequate time to respond
to questions.

Receptive Language

Appears to be "not
listening”. Incomplete
work.

Have students repeat
directions back to you for
understanding.

Organization

Incomplete assignments.
Unorganized
notebook/notes.

Provide course syllabus.
Provide calendar with
weekly plan, include
homework. Provide written
detailed explanation for
projects. For long term
projects - have periodic
checks (graded or
non-graded). Show by
example (ready made
notebook).
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Processing Disorder

Auditory Sequencing

Manifestation

Confusion with number
sequences, lists or lists of
directions. Hearing ninety-
four instead of forty-nine.

Strategies to Support

Provide written instructions
as reinforcement of oral
instruction. Use of visuals

with lectures.

Auditory Memory

Difficulty remembering
what was heard, difficulty
remembering important
items from a lecture. Spells
poorly.

Provide written instruction to
look back on. Don't penalize
spelling, just correct. Provide
basic outlines of what is being
presented.

Visual Sequencing

Problems in using a
separate answer sheet.

L oses place easily.
Problems with reading.
Reversing or misreading
numbers of letters. Reading
words incorrectly. Difficulty

with equations.

Read directions aloud.
Provide oral instruction.
Write on the overhead.
Color code things written

down. When writing
questions on the board,
change color every other
question.

Visual Memory

Difficulty remembering
what was seen. Reading
comprehension. Difficulty
with math equations. Poor
recall of information.

Provide handouts that are
clearly written. Provide oral
instruction.

Dysgraphia

Inability to form letters
correctly-students cannot
read their own writing.

Oral tests. Tapes projects.

Visual Motor Integration

echanical problems in test
aking. Difficulty copying
from board or book. Spaces
poorly. Poor written work.
Unorganized.

Allow use of computer.
Tape recorder for lectures.
Substitute oral reports.
Provide individual written
outlines so there are fewer
steps to process. In math
Or science require answers
only for calculations. Use
graph paper. Have "note
icheck". Provide
note-buddy. Lower standards for

acceptable writing.

Auditory Discrimination

Often seems to
misunderstand. Trouble
telling differences between
similar sounds or words-
seventeen for seventy.
Seems to hear but not to
listen.

Written lectures to follow.
Talk at a slower pace. Give
one task at a time.

Auditory Figure Ground

Trouble hearing sounds
over background noises.

Sit student near you.

Visual Figure Ground

Trouble seeing an image
within competing
background. Picking one
line of print from another
while reading.

Using an index card or
marker when reading- to
biot out distraction of other
words.
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LbA Learning Disabilities Association of America

FACT SHEET
DYSLEXIA

Please retain this information for continual use.

What is dvslexia?
Dyslexia is a learning disability in the area of reading. It is included in the category of
“Learning Disabilities” in the Individuals with Disabilities Education Act IDEA). A
person with dyslexia is someone with average to above average intelligence whose
problem in reading is not the result of emotional problems, lack of motivation, poor
teaching, mental retardation, or vision or hearing deficits. The term dyslexia, however, is
defined in different ways. While reading is the basic problem, people include different
aspects of reading and related problems in their definitions. For example:

» Problems learning to translate printed words into spoken words with ease,

beginning reading skills (decoding) :

e Problems with word identification and/or reading comprehension
Persons with dyslexia often reverse or mis-sequence letters within words when reading or
writing (b/d, brid/bird, on/no). They may also exhibit difficulties with one or more of the
following:

¢ Perceiving and/or pronouncing words

¢ Understanding spoken language

¢ Recalling known words

¢ Handwrniting

¢ Spelling

e Wntten language

¢ Math computation

What is reading?

Reading is more than translating print into the spoken word (decoding). Reading is
getting meaning from print. People who have not developed automatic word
recognition skills may have comprehension problems because their energy is focused on
identifying words rather than thinking about what they mean. Many of these children and
adults read very slowly, often having to read things more than once to understand. Others
may have automatic word recognition skills, but cannot comprehend what they read.
They may also have trouble understanding spoken language.

over

Prepared by: Distnibuted by:

- Educational. Services Committee
LDA of America . .
4156 Library Rd. LDA of Ca]xforma
Piusburgh, PA 15234-1349 - (916) 725-7881
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What causes dyslexia?

The basic cause of dyslexia is not known, however, much research is being done to
determine the problems underlying dyslexia. Research indicates that, in many cases,
dyslexia is inherited and may occur in several members of a family. Studies are being done
to determine whether there are slight differences in the brains of people with dyslexia.
Recent research indicates that many children having difficulty learning early reading skills
(decoding) also have problems hearing individual sounds in words, analyzing whole words
into parts, and blending sounds into words (phonological processing).

What should be done when dyslexia is suspected?

Individuals suspected of having a reading disability should have a comprehensive
psychoeducational evaluation including hearing, vision, and intelligence testing. This
evaluation should include all areas of learning and learning processes, not just reading.
The diagnostician(s) should then be able to determine whether there are additional learning
disabilities, make recommendations for teaching methods, and specify whether additional
services are needed.

In many schools children are not identified as having a reading disability until they have
failed for an extended period because of a “formula” used to determine whether a student
is “eligible” for special services. A child should not have to fail for two or three years
to demonstrate evidence of a learning disability.

What educational interventions are appropriate?

If a child is diagnosed as having a reading disability (or dyslexia), it is important for
parents to ask exactly what the problem is, what method for teaching reading is
recommended, and why it was selected. There are many approaches to teaching children
with reading disabilities to read. Recent research on beginning reading skills indicated that
many children having difficulty benefit from direct instruction in phonological processing
and a multi-sensory phonics approach to reading. There is, however, no single method
that will be effective with every child. A change in method should be considered if
progress is not seen in a reasonable length of time. Selecting the appropriate reading
method for a child with a reading disability is critical for success.

Widely advertised reading programs that claim to be successful in teaching

phonicy/reading to anyone should be viewed with caution. Itis highly recommended that
before investing in these programs, research documenting their effectiveness with
individuals having diagnosed reading disabilities (dyslexia) be requested and reviewed.
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What Makes Up Reading?

The Pieces
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What Makes Up Reading?
The Layers

Comprehension

Automaticity/Fluency

Decoding & Word Attack Skills

Alphabetic Knowledge/Phonics |

Phonological Processing

Concepts About Print
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AAC SKILLS INVENTORY GUIDE

MODIFIED FROM THE “PREDICTIVE ASSESSMENT PROCESS, CLOSING THE GAP CONFERENCE,” (1995)

USER SKiLL CONSIDERATION

YES l
Develop simple symbol based
LEVEL 2 communication boards.

Sequences picture symbols together

spontaneously or with minimal prompting? NO o~y Consider the use of static plate digitzed
voice output communication devices (Big
Mac, Cheap-Talk, etc.)
YES |
@elop simple communication boards that
LEVEL 3 NO Iy include combinative vocabulary to

Categorizes symbols ? encourage sequencing.

Associates related concepts with symbols?
' Consider use of static display, digitized
voice picture-based systems designed for
sequencing and/or linking symbols
\(BlueBird, Go Talk, LEO, etc.) )
~

|
|
|
|
|

YEs |

YES }§

> <
LEVEL 5 (Consider electronic dynamic display
Identifies alphabet letters and/or numbers NO — picture-based with alphabet capability AAC
and sight words? systems with complex picture symbol
sequencing and categorization strategies.
(AT1, Dynavox, PRC, Words+, etc).

Yes | N _J
LEVEL 6 (Consider electronic dynamic display word
Spells at a level that will allow them to NO based AAC systems with complex
communicate with others? — vocabulary strategies and letter spelling

capabilities (ATI, Dynavox, PRC, Words+,
\ atr) )

YEs

(" . . h
LEVEL 7 Consider electronic dynamic display word
Uses word prediction strategies? NoO based AAC systems with word prediction
mmp | capabilities (ATI, Dynavox, PRC, Words+,
etc).
L :
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Classification Ratings Corresponding to
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WISC-111 Verbal Subtests:

Range of factual information gained from experience and education.

Information.:.........................

Similarities: .....cccccooveveviiiinn. Logical and abstract verbal thinking (categorical).

Arithmetic: ... Concentration and/or arithmetic reasoning. Computational skills.

Vocabulary: .............c........... Language development & word knowledge gained from experience and
education

Comprehension: ...................... Demonstration of practical information & knowledge of conventional
standards of behavior and social judgment.

(Digit Span): ......c.ccccoooveencn. Concentration under/or short-term rote memory. immediate rote recall.

Performance Subtests:
Picture Completion: ................... Visual discrimination and visual memory. Visual recognition and
identification (long-term visual memory).

Speed of learning and writing symbols. Psycho-motor speed.

Coding ..o

Picture Arrangement: _............. Interpretation and sequencing of social situations. Anticipation of
consequences. Temporal sequencing and time concepts.

Block Design: .........ccccoocee. Analysis of whole into component parts, formation of abstract designs,
and nonverbal concept information.

Object Assembly: .................... Synthesizing and organizing parts to form familiar objects. Ability to
benefit from sensory-motor feedback. Anticipation of relationships among
parts.

(Symbol Search): ................... Scanning an array and deciding whether a symbol is present. Speed of
visual search.

(Mazes): ..o, Planning and following a visual patterns.
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Verbal Subtests

(WISC)

Performance Subtests

Intelligence range from a
low score of 1 to a maximum
score of 19. As you learned

Information 10 Picture Completion 6 earlier, these subtests have a
Similarities 16 COdlng 4 mean of 10 and a Standard
Arithmetic 11 Picture Arrangement 10 deviation of 3. A subtestscore
Vocabulary 13 Block Design 12 gf 7 t_is gnle st:]a ndard 1

) : viation below the mean (-
Co.m.prehensaon 12 Object Assembly 7 S?)) which is the same s ;
(Digit Span) 8  (Symbol Search) 6 percentile rank of 16 (PR = 16).

Verbal 10 = 114

Performance 1Q = 86

FULL SCALE IQ = 101

You can also convert the
subtest score of 7 into a
standard score of 85 which
has a percentile rank of 16.

When we discussed subtest scatter, we saw that variation
among subtest scores is a valuable source of information. Look at Katie's subtest scores. She has

significant scatter, from a high score of 16 on Similarities (98 percentile) to a low score of 4 (2 percentile)

on Coding.

As a parent, you need to understand what the various subtests measure. When we discussed Katie's
test scores, you learned that Similarities subtest is highly correlated with abstract reasoning. The
Coding subtest measures visual- perceptual mechanics. The Coding subtest is highly correlated with

reading achievement but has little relation to abstract reasoning.

The

Question: Which Wechsler subtest is most closely correlated to intellectual horsepower and
reasoning ability?

Answer: The Similarities subtest.

Question: Which subtest measures a child's ability to decode visual symbols?

Answer: The Coding subtest measures decoding of visuai symbols.

Psychologica! Assessment Resources, Inc. describes each WISC-lIl subtest as follows:
Information: factual knowledge, long-term memory, recall.

Similarities: abstract reasoning, verbal categories and concepts.

Arithmetic: attention and concentration, numerical reasoning.

Vocabulary: language development, word knowledge, verbal fluency.
Comprehension: social and practical judgment, common sense.

Digit Span: short-term auditory memory, concentration.

Picture Completion: alertness to detail, visual discrimination.

Coding: visual-motor coordination, speed, concentration.

Picture Arrangement: planning, logical thinking, social knowledge.
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Block Design: spatial analysis, abstract visual problem-solving.
Object Assembly: visual analysis and construction of objects.
Symbol Search: visual-motor quickness, concentration, persistence.

Mazes: fine motor coordination, planning, following directions.

intelligence testing usually includes a measure of a visual motor speed (as in the Coding subtest) and
a measure of intellectual reasoning ability (as in the Similarities subtest). To develop an accurate
picture of your child’s strengths and weaknesses, you need to understand what the various subtests

actually measure.

When subtest scores are in parentheses, this means that these scores are not computed as a part of
the overall composite score. If you look at Katie's scores, you will see that (Digit Span) and (Symbol
Search) are in parentheses. On the WISC-Ill, the Digit Span, Symbol Search and Mazes subtest
scores are not included in the Verbal, Performance and Full Scale 1Q scores. They are used to
develop other composite scores.

More than half of all children with disabilities served under the special education law have learning
disabilities and/or an attention deficit disorder. The most commonly administered tests fall under
three categories: intellectual; educational; and projective personality tests.

In most cases, the inteiligence test given is the WISC-lil and/or the Stanford-Binet. Specific training
and education is required before a test publisher will allow a diagnostician to administer the WISC-lL.
The Woodcock Test of Cognitive Abilities measures specific cognitive areas. This test may be
administered by an educational diagnostician and does not require the same high level of training and

certification to administer.
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There is more than one way to be intelligent
The Seven Types of Intelligence

Do you feel smart? How do you even know whether or not you are smart? Should IQ be used to determine where to
place children in school or what kind of programs, supports, and services which is the most appropriate? 1Q doesnt
look the same in all styles, nor does inteligence mean scores on one type of assessment measure meaning
standardized IQ evaluation. Parents and teachers are trained to look at standardized IQ assessment as the only
measure of intelligence, which is reflected in our traditional school system's style of leaming: logic and mathematical
skills, verbal and writien communication skills, and analytical and organizational abilities.

Howard Gardner, a Harvard professor has performed research and posses that humans have many types of
intefligence. In fact, Dr. Gardner has been able to identify seven, types of intelligence: linguistic, logicak-mathematical,
spatial, musical, body-kinesthetic, interpersonal, and interpersonal. Standardized IQ tests may measure how well a
person is likely to perform in the current, tradifional school system, but the tests do not even come close to predicting
a child's potential for success in life after he/she leaves school. According to Gardner's findings, everyone can
develop a reasonable use of all seven intelligence’s, afthough the chances are good that each person tends to shine
in two or three areas and must struggle to become more adept in the others.

Linguistic

Linguistic intelligence has to do with verbal abiliies, and those who possess great amounts of this kind of inteligence
tend to be very good at writing, reading, speaking and debating. Conventional IQ tests place a great deal of value on
linguistic abilties, a person who is linguistically inclined usually is considered to be very smart. The more linguistic
person often has and uses an extensive vocabulary and tends to be particulary skilled with word games and

semantics.

Logical-Mathematical

Logicak-mathematical intefigence has to do with an individual's abilities in numbers, pattems, and logical reasoning.
Certainly if the logical-mathematical comes easily for you, you should score high on traditional IQ tests. Those who
nalurally gifted in logicaHmathematical inteligence are often the greatest scientists, mathematicians, and
philosophers. On a more practical basis, you need logicak-mathematical intelligence to successfully cope with
balancing a check-book or grasping the significance of the national debt.
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Spatial

Spatial inteligence gives you the ability to think in vivid mental pictures, re-creating or
restructuring a given image or situation. Those who are gifted spatially can often look at
something and instantly pinpoint areas that could be changed to improve or after its appearance.
Highly spatial professions include architecture, drafting, and mechanical drawing. In almost any
given situation, those with spatial intelligence have the natural ability to see what something could
be as easily as what it is. A spatial exercise on a standard 1Q test can be the following example;

These squares will fold into a
box which is open at the top.
Which letter would mark the

BOTTOM on the box?

Mmoo
o

Musical

Musical intelligence expresses itself through a natural rhythm and melody, and one who is gifted
in this area often seems to live as if life is set to music. Although, you may not have "an ear for
music” or °perfect pitch,” you can still possess a great deal of inherent musical appreciation abilty.
Many people need music in the background when they are working, and they find themselves
tapping their feet almost subconsciously. If you are high in musical intelligence, you may listen to
music more analytically than most, appreciating the nuances others may miss altogether.

Bodily-Kinesthetic

Bodily-kinesthetic inteligence reflects a high degree of ability in bodily movement or physical
activity. This includes those who can skillfully use their hands, stich as surgeons or mechanics;
those who beautifully bring art to life, such as actors, actresses, and artists; and those who
vigorously pursue a blend of physical activity and mental strategies, such as athletes and
coaches. Although, schools are highly enthusiastic about physical education and sports activities,
the bodily-kinesthetic intelligence is not often valued as a way of being smart. In fact,
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sometimes a gifted athlete who can't be successful linguistically as another student is accused of being a "dumb
jock." Its time we recognize and value kinesthetic intelligence instead of considering only quiet academic inteligence

as an indicator of accomplishment.

Interpersonal

Interpersonal inteligence affords those who have it the gift of understanding, appreciating, and- getting along well
with other people. This intelligence is not usually measured in the traditional academic seling. These people often
appear of have a sixth sense when it comes to reading another person. They can almost always fell when
something's wrong, even if no words a have been spoken. Those who need a friend are quickly drawn fo a person

with interpersonal intelligence.

Interpersonal

Interpersonal intelligence is not always readily apparent in a person because it so often expresses itself in solitude. It
is a natural gift of understanding ourselves, knowing who and what we are, and how we ft into the greater scheme

of the universe. Those who are naturally strong interpersonally enjoy times of reflection, meditation, and time alone.
They seem to possess a more positive self concept than most, and they don't rely on others' opinions to determine

their life goals and aspirations.
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Woodcock-Johnson IV Sub-test Summary
Standard Battery

Letter Word: A measure of reading decoding. This test starts out testing the ability to identify letter names
of several uppercase and lowercase letters, and moves into identifying words. This sub-test requires

basic word identification.

Passage Comprehension: A measure of basic reading comprehension, using picture and context
clues in a modified doze task. The student reads the passage and supplies the missing word that
fits in the space.

Reading Fluency: A measure of reading speed and comprehension. It is a timed test; the student has 3
minutes to read simple sentences and circle yes or no if the sentence is true or not.
Calculation: This is an untimed test of basic math calculation skills, starting with basic facts and moving
on to more complicated operations.
Applied Problems: This test measures quantitative reasoning, math achievement, and math knowledge,
requiring the student to use his ability to analyze and solve math problems. The test is untimed and
scratch paper is available.

Math Fluency: A timed test that measures speed and accuracy. The student has three minutes to
complete as many basic facts problems as possible, starting with mixed addition and subtraction and

moving on to harder facts.

Writing Samples: This untimed test measures the ability to convey ideas in writing. A picture or word
stimulus is used to prompt writing, and spelling and punctuation are not a factor. The student receives a

score of 0, 1, or 2 for each item, depending on sentence content.

Writing Fluency: Measures the ability to write rapidly with ease (automaticity). The task requires
producing legible, simple sentences with acceptable English structure. The student has 7 minutes to write
sentences that include the three words provided.

Spelling: Measures the knowledge of prewriting skills, sight vocabulary, and phonics skills to spell words
correctly.

The above tests are grouped for Broad Reading, Broad Math, and Broad Writing Scores
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« For more information, go 10 the;

Alternate Assessment work i
page or the ; Carol B. Massanari, Ph.D.

3 MPRRC Newsletter §Mountam Plains Reglonat Resource Cenler (MPRRC)’
Thls document was created asa tool for state staff Iocal educators and other

stakeholders who have a vested interest in creating an alternate assessment process for

a state or local district. The information contained in this document is a summary of
information shared by the United States Department of Education Office of Special

Education Programs (OSEP) during a teleconference call with the State Directors of

Special Education in the MPRRC region. The call was designed in a question and

answer format. This document reflects the questions raised along with a summary of the
responses given during that call. Two questions, the first and the last, have been added in
order to provide a more rounded discussion about altemate assessment. OSEP staff who

participated on the call has reviewed this document.

Alternate Assessment: Q & A
By

Question: What exactly is an alternate assessment?

An altemate assessment is an assessment that is different from the assessment given to
most students. It is best viewed as a "process” for collecting information about what a
student knows and can do. Generally when we think of assessment, we think of a test.

This is because most statewide assessments consist of taking a test, although some states
are also using a portfolio approach that allows for collecting samples of student work. The
majority of students participate by taking the tests, some by using accommodations. Some
students, however, are unable to take the test even with accommodations or modifications.
For these students, a state must design an altemate way of determining their leaming
progress. Some of the data collection strategies within an alternate assessment systemn

may include:
observing the child in the course of the school day over a specified

period of time;
interviewing parents or family members about what the child does

outside of school;
asking the child to perform a specific activity or task and noting the level

of performance;
» administering a commercially developed assessment instrument (e.g.,
Brigance) and comparing the results with a set of state established

standards; or
reviewing records that have been developed over a designated period of

time.

The key to keep in mind is to choose ways of collecting data that will best respond to
the purpose for which the assessment system is being developed.

Question: What is the purpose for an alternate assessment?

The purpose for an altemate assessment should parallel the purpose for any statewide or
district-wide assessment. In fact, multiple purposes can drive a state to develop an
assessment system. The law includes a provision for an altemate assessment in
recognition of the fact that the general assessment might not be appropriate for every
student. There was a recognition that a relatively small percentage of students would not
be able to participate in standard state-wide assessments. S
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Question: When does a state (or district) need to develop an alternate assessment?

It is important to keep in mind that within the context of IDEA '97, the purpose for including an altemate assessment is
to ensure that state and district-wide assessment (or accountability) systems are inclusive. This would mean thatata
minimum a state (or district) is expected to develop an altemate assessment process whenever there is a general state
or district-wide assessment process developed. A state (or district) could choose to have additional assessments -
there is nothing to prohibit this. For example, if a state (or district) decides to test all students in the area of reading, then
the state would have a general and an altemate assessment process for reading. Special educators in a state (or
district), however, might want to know if students with disabilities are acquiring job readiness skills that go beyond
reading. There is nothing that would prohibit the state from also developing a job readiness assessment. This could
not, however, be done to the exclusion of developing an assessment that comesponds with the general reading

assessment.

Question: Is it necessary to have an alternate assessment for every statewide or
district-wide test that is administered?

The critical thing to keep in mind is to ensure that the statewide assessment system s inclusive. In determining
whether or not the system is inclusive, it is necessary to look at two variables: 1) content and 2) purpose.

If certain content (math, reading, writing, science, social studies) areas are deemed important for some students, than
those areas are important for ALL kids. In some instances a state might choose to design separate, content-speciic
tests as a way of measuring student leaming in each of the content areas. This leads to the question of whether it would
be necessary to develop an altemate assessment for each of the content areas. The way to decide is to determine
whether or not all content areas are included in the aliemate assessment. If the general assessment uses one testfor
math, one for science, and one for language arts/reading and the altemate assessment assesses only language
artsfreading content, then an altemate assessment that includes math and science content would need to be
developed. On the other hand, if the altemate assessment uses an integrated approach, that is, includes math, science,
and language arts/reading concepts in one assessment, then only one altemate assessment would be necessary. The
critical factor is to ensure that those content areas assessed in the general assessment are included in the altemate

assessment.

This is critical to the purpose of equity in assessment, as well as allowing access to the general curriculum to
the maximum degree appropriate for the student.

The second variable to consider is purpose. For example, if a state (or district) develops one test to determine generd
progress being made in student leaming and another test to determine eligibility for graduation, then the state (or
district) also would need to have an altemate assessment that meets both purposes. Again, if one assessment system
can meet both purposes, a state (or district) would need to develop only one. However, in the example above, if the
altemate assessment were designed solely to determine progress being made in student leaming, then a second
altemate strategy would be needed to determine graduation.

Q: What are the expectations for reporting results of the alternate assessment?

At this point in time, there are no expectations that results of alternate assessment will be collected for reporting to

Congress the status of leaming among students with disabiliies on a national level aggregated across states. OSEP

has targeted other research projects that will gather data for this purpose.
There are, however, specific requirements for reporting. States are required to report o the public the results of the
altemate assessment at the same frequency and detail used for reporting results on other statewide assessments.
The only exceptions would be if the reporting was not statistically sound or if reporting would result in identifying
individual children. States also are required to report to the Secretary of the Education Department data related to the
progress on the state performance goalls and indicators. Gther than that, the purpose for reporting assessment results
and requirements for such reporting are left to the individual state. Generally what is done to report results for children
without disabilities must be done to report results for children with disabilities.
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Invalidity and discriminatory impact of the
IQ/achievement discrepancy requirement

Evidence that phonological awareness is the core deficit in early reading
difficulties has gone hand in hand with another, even more radical, departure
in how scientists define and diagnose reading disabilities including dyslexia.
Reading researchers strongly reject the IQ/achievement discrepancy
requirement as a valid criterion for assessing the need for early intervention.

Rejection of the discrepancy requirement extends beyond familiar criticisms
that 1Q tests are culturally biased and frequently fail to capture the capabilities
of children from language-poor families.?® Recent studies, eminent researcher
Joseph K. Torgesen writes, have "led to the discovery that the early word
reading difficulties of children with relatively low general intelligence and verbal
ability are associated with the same factors (weaknesses in phonological
processing) that interfere with early reading growth in children who have
general intelligence in the normal range."* In other words, children with low 1Qs
generally experience early reading difficulties for the same basic reasons as

children with high 1Qs.

The discrepancy requirement is not just bad science. It perversely results in
high-1Q children with reading difficulties receiving more extra instruction than
low-1Q children. The National Research Council Committee on the Prevention
of Reading Difficulties in Young Children observes: "For example, a child with a
standard reading score of 75 and an IQ of 90 is likely to show similar benefits
from remedial instruction when compared with a child who has a reading score
of 75 and an IQ of 100, but only the latter child would have a sufficient aptitude-
achievement discrepancy to be eligible for special education services in most

states.'?s

Maryland is one of these states. And the children who suffer the most are
concentrated in urban school districts like Baltimore City where students in the
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early grades rarely have sufficiently large intelligence/achievement
discrepancies to meet the special education eligibility requirements. In
Baltimore City, about 6 percent of all students are eventually found eligible for
LID special education services. But the great majority of them do not receive
the services until after the third grade when their eligibility is based less on the
diagnosis of a disability and more, pragmatically, on their impact on the regular
classroom. % They are typically several years behind grade level and
continuing to fall further behind. Their instructional needs cannot be met by the
already overburdened classroom teacher, and their academic frustrations often

result in disruptive classroom behaviors.

These children are the "invisible dyslexics” who do not receive instructional
assistance until it is too little, too late. The "wait to fail" syndrome prevails,
and the lost academic ground is almost never recovered. 77
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The invalidity of the discrepancy requirement does not mean that intelligence
is immaterial. Intelligence is a factor as students with (and without)
phonological awareness difficulties labor up the ladder of reading
competencies. 2 Still, the ascendant reading research shows that low-1Q
children can acquire the necessary foundational reading skills if they get
adequate early assistance. It is a national tragedy that so many urban children
with low 1Qs as well as other socioeconomic burdens are not getting that

assistance.

The prevalence of mild or severe reading difficulties

The scientific findings related to phonological awareness and the invalidity of
the discrepancy requirement challenge the traditional view that reading
disabilities, including dyslexia, are a discrete disorder that can be determined
based on a cut-off statistical measure. Rather, under what the Committee on
Preventing Reading Difficulties in Young Children calls the "dimensional
approach,” reading difficulties are seen as the lower end of a normal
distribution of reading ability among all children. The Committee found that
"deciding on the precise point on the [distribution] at which to distinguish
normal reading from reading disability is quite arbitrary ... For instance,
children who do not quite meet the arbitrary cutoff score [for the discrepancy
requirement for LD] have very similar abilities and needs as those of children
whose reading levels are just on the other side of the cut-point.” 2

Experts va